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Welcome from Mark Bailie 

  
 
Dear colleague,  
 
 
Welcome to the latest edition of World Class Education.  
I have been truly impressed with the efforts of all staff across the FPMAT at 
these challenging times we find ourselves in.  
 
I am in daily communication with all of the Headteachers in the FPMAT and 
they have shared the many wonderful examples of how staff are supporting 
children in their schools and also supporting each other. It is humbling to 
see. This edition of World Class Education encapsulates some of the exam-
ples of how you have so readily adapted to the needs of the children during 
this unprecedented time!  
 
 
FPMAT has been working closely with the Coventry Partnership to ensure a 
consistent approach in our schools. Through this partnership and close 
working we have followed national guidance to support schools citywide.  
Despite what you might read in the press, whilst schools did close for the 
majority of children on Friday 20th March—they never closed completely.  
Schools in the FPMAT have remained open for vulnerable children and             
children of key workers. Staff have also been working from home to support 
home learning for their classes. Schools also remained open for these key 
groups during the Easter holiday and Bank Holiday.   
 
 
Support staff have also been working tirelessly. Schools have been cleaned 
on a daily basis. Thought given to social distancing and one way systems 
have been put in place. There have also been continued site improvement 
work in many of the schools.  
 
Your commitment to your schools and your children is impressive.  
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 As you can see, our schools and staff have been working hard. I am very 
mindful of this which is why we have decided, as a MAT, to close for the 
May Half Term. There will be no expectation on staff to provide materials 
for learning for children during this time.  
 
I would like to extend my thanks to you all for your continued support.   
 
I wish you and your families a safe and happy half term break  
 

Mark Bailie 
Executive Headteacher 

 

Bernadette Pettman 
Senior School Improvement Leader 

Thank you to everyone who has contributed to this latest editions of 

FPMAT World Class Education and FPMAT World Class News. This edition 

focuses largely on how staff and children have adjusted to the evolving      

situation. There has been a greater emphasis on virtual and online learn-

ing. We have taken this opportunity to update the Finham Park MAT Frog 

Connect site. The new version is now live and will provide colleagues with 

an opportunity to access and share resources securely across the MAT 

(please see later pages for more information).  

I will shortly be sending out details of our first ‘virtual TeachMeet’ which 

will be taking place on Wednesday 10th June 3-4pm, exploring how our 

teaching and learning has adapted. Further details to follow! 

The Lion Leadership Courses have also resumed, with a switch to online 

meetings rather than face to face. There are some exciting projects being 

undertaken by colleagues as part of these course.  

If you have any questions regarding Teaching and Learning, CPD, Co-

construction, or anything else, please do get in touch.  

 

Please also send articles for future editions to: 

b.pettman@finhampark.co.uk  
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 Competition winners 

We hope you enjoyed the Finham Park Family Fun Pack full of 

Easter activities. Thank you to everyone who entered our Family 

Fun competitions. The judges deliberated and the winners were selected. 

Well done to Gagan Parmar, Yr 7 Finham Park School, winner of KS3 catego-

ry; and to Eve Bannon, Yr9 Whitley Academy, winner of the KS4 category.  

The judges were all very impressed with their entries. Well done! We have 

printed them here for you to enjoy.  

 

Key Stage 3 Winner: Gagan Parmar Year 7 Finham Park  

 

MILAN 2OTH MARCH 
 
Silence. Nothing but that piercing silence. All you could hear was the 

chilling wind as it swept through the courtyard. The place was haunted by 

the ghosts of the people who should have been there, but weren’t. The sun 

shone through the massive skylight in the middle of the ceiling, giving a 

warm aura to the room, but that was the only welcoming attribute to the 

building. The red chairs littered in the middle of the courtyard were unnat-

urally empty, the plants in the centre of the chairs lay desolate and cold. 

They were placed a distance away from each other. There was a growing 

fear of getting too close to someone. It was as if the life had been sucked 

out of this place. And in a way, it had been. 

The great and towering stone pillars looked ominous, as they reached up to 

a section of curved wall that was illustrated with stone portraits of roman 

gods and goddesses. A thin layer of dust coated everything in sight, like this 

building hadn’t been occupied in a while. 

         There it was again, that bitter silence, which suddenly I felt I could 

bear no more. The emptiness seemed everlasting and great. 

There was no one. There was nothing… 
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Key Stage 4 Winner: Eve Bannon Year 9 Whitley Academy  
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             FPMAT Frog Connect 
 
As the Finham Park MAT continues to grow, and with more           

colleagues sharing resources and working collaboratively, we have updated 
the Finham Park MAT Frog Connect site.  
 
We have taken onboard feedback and have made some changes which will 
make it easier for everyone to use. It is compatible with mobile devices as 
well . 
 
You can access the site in a couple of different ways: 
 
1. Through your own school Frog site and click on the link to the FPMAT 

Connect site 
2.    Go directly to the following page using your normal school Frog login: 

 https://finhammat-coventry.frogos.net/app/os  

There are are-

as for Teaching 

and Learning: 

 

 
 

 

https://finhammat-coventry.frogos.net/app/os
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Highlights  

Include 

Areas for CPD. We will be storing online CPD videos and tutorials here, in-

cluding our very first ‘Virtual TeachMeet’ which takes place in June.  

The con-construction page has three dedicated areas for EYFS, Primary and 

Secondary. Within each of these areas, staff will be able to share and access 

a range of material related to specific subjects and Key Stages.  
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 In the Secondary section there are subject areas:  

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Within each subject area, you will find: 
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And within each Key Stage: 

Any member of staff can view and download any resources from the Frog 

Connect site. We have also build in the facility for all staff to be able to up-

load resources too. This can be done through a ‘drag and drop’ from your 

own documents, whether that is on your laptop, desktop, tablet or mobile 

phone.  

 

 

 

 

Please do have a look and share files and resources with colleagues.  

Bernadette Pettman 
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FPMAT First Ever Online TeachMeet 

Over the last 3 years we have held a variety of TeachMeets 

through the FPMAT and the Lion Alliance. They have always 

proved very popular and are a great opportunity to share best practice, get 

new tips and ideas, as well as networking. Whilst we can’t have a 

TeachMeet in the format that we are familiar with, we have organised our 

first ever online TeachMeet.  Some of the presentations will be pre-

recorded and some will be live. It will be hosted through Microsoft Teams 

and we hope to record it for sharing too. We are also looking for people to 

pre-record CPD sessions for sharing either at the TeachMeet or on our 

updated FPMAT Frog Connect site.  

 

If you would like to attend, please email: 

Training@finhamparkmat.co.uk and you will be added 
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Bernadette Pettman 
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 A Recovery Curriculum: Loss and life for 

our children and schools post pandemic 

 

 

 

 

In this think piece, which considers how it will be for children when they 

return to school following the COVID-19 pandemic, Barry Carpenter, CBE, 

Professor of Mental Health in Education, Oxford Brookes University and 

Matthew Carpenter, Principal, Baxter College, Kidderminster explain why 

they believe a Recovery Curriculum is necessary to successfully transition 

children back to school.  

“When will they actually go back to school?” This is the cry from many par-

ents, as we write and there is no answer. But that does not stop us thinking 

about what it will be like for each and every one of our children, at whatev-

er age, stage or ability level on the day they walk through the classroom 

door.  

It would be naive of any headteacher or principal to think that the child will 

pick up the curriculum at exactly the same point at which they left it on the 

day their school closed. Too much has happened. Listen to what the chil-

dren are saying. Look at what the children are experiencing. None of this 

follows the usual pattern of a school year with all of the annual cycle of 

events. It feels like a period of true social disorder.  

When the children return to school there needs to be a Recovery Curricu-

lum in place. Suddenly daily routines have evaporated and with it, any 

known curriculum framework. No more rushing to get the school bag ready 

and running out of the door to begin the journey to school. For most chil-

dren their daily goal in going to school is not just to learn but to see their 

friends and to feel a sense of self-worth that only a peer group can offer.  

Published 1st May 2020 
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You cannot underestimate the impact of the loss of that social interaction. 

It is as key to their holistic development as any lesson. Human beings are 

fundamentally social creatures, and the brain grows in the context mean-

ingful human to human interaction. What will the children be making of 

this period of non-attendance? What worries will they have because 

grown-ups have now stopped them going to school indefinitely?  

For many children the loss of structure will be devastating. This is why par-
ents have been encouraged to establish clear routines in home schooling 
their children. Children need to know what they are doing now and what 
will come next. If they don’t, the child will become anxious and concentra-
tion levels drop; they become frustrated with themselves, and their par-
ents as makeshift educator. 

For some, the loss of freedom is constraining. What teenager wants to be 

with their parents 24 hours a day? Frankly they are not cool! Their whole 

self-image, self-esteem, and self-concept is located in the interaction and 

dynamics of a peer group. They cannot test their emerging self, against the 

rules and routines of family life and to be taught by a parent who clearly 

knows nothing, (what teen acknowledges parental skills?) is to them an in-

sult! 

The common thread that runs through the current lived experiences of 

our children, is loss. Publicly it has been the loss of national examinations 

which has been most obvious. As one student said, “I was preparing to run 

a marathon, but now they tell me there is no race!” Many would think 

that the removal of examinations would be a matter of joy for most young 

people facing a gruelling timetable of examinations. But these are rites of 

passage; they are integral to how that young person shapes their ambi-

tions for their life. What impact will it have on students to give their all to 

examinations next time around?  

From loss emanates three significant dynamics that will impact majorly on 

the mental health of our children. Anxiety, trauma and bereavement are 

powerful forces. For them all to appear at once in an untimely and un-

planned fashion is significant for the developing child. Our children are 

vulnerable at this time, and their mental health fragile.  And on top of 

that, they are witnessing a sea of adult anxiety, which they unwittingly  
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are absorbing. There will be many students who are young carers, and this 
loss of freedom will be combined with a weight of responsibility that will 
have made academic learning feel inconsequential. 

The loss of friendship and social interaction could trigger a bereavement 
response in some of our children. They will grieve for that group of peers, 
who not only give them angst, but also affirm them as the person they 
want to be. The rules of the peer group have vanished without warning, 
and our young people in particular, were ill prepared for this. They will 
mourn for how their life was compared to how it is now. They have under-
gone a period where friends and family members have been avoided be-
cause they are a threat; how long will it take for children to feel not threat-
ened by nearness of others? 

The loss of routine and structure will be traumatic for some. Already we 
are receiving reports of the increased incidents of self-harm, (Young 
Minds, 2020). Children can find it alarming that the infrastructure of their 
week has been abandoned however logical the reason. The suddenness of 
it all may induce panic attacks, a loss of self-control, as the child feels their 
own intellect no longer informs their personal judgements accurately. 

Anxiety is a cruel companion. It eats away at the positive mental health of 
the child, and can cause a deterioration in their overall wellbeing. The anx-
ious child is not a learning child. Mood swings may prevail; they can be-
come irrational and illogical. There can be a loss of sleep; the cumulative 
tiredness can diminish the child’s coping mechanisms. 

Daily, children are listening to reports of the spread of the pandemic and 
to the reported death toll in their country and internationally. It is proba-
ble that most children may return to school knowing of someone who has 
died. Indeed, they may have first-hand experience of the death of a loved 
one. In this respect, we have much to learn from the experiences of those 
children affected by the earthquakes in Christchurch, New Zealand. 
Schools there, kept a register of the deaths within a family, or other signifi-
cant traumatic events, to guide and inform staff as children returned. Sub-
sequent evidence from research studies from NZ, (Liberty, 2018) have 
shown that there has been considerable impact on the learning and devel-
opment of those children who were under 5 years old at the time of the 
earthquakes, (eg speech delays, emotional immaturity, etc). We ignore  
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such related evidence at our peril. 
 
Those five losses, of routine, structure, friendship, opportunity and free-
dom, can trigger the emergence emotionally of anxiety, trauma and be-
reavement in any child. The overall impact cannot be underestimated. It 
will cause a rapid erosion of the mental health state in our children. 

 

How are schools to prepare? What curriculum adjustments are crucial? 
What pedagogical frameworks will facilitate teaching with compassion? 
How will staff manage their own recovery? We inevitably have a finite re-
source and we must consider the gradual implementation of any form of 
curriculum to recover from loss. All of our learners will need a holistic re-
covery, some may need a focused recovery intervention programme, per-
sonalised to their needs; others may need a deeper and longer lasting re-
covery period, enabling a fuller exploration of the severity of their trauma 

. 

Teaching is a relationship-based profession. That has been clearly demon-
strated in the response of the teaching profession, supporting children 
through online teaching during the crisis, and also caring for the children 
of key workers by keeping schools open and offering an activities pro-
gramme. This was not without its inherent risk. 
 
In response to the weight loss our young people will have experienced, 
what are our levers of recovery? Many of us will focus on the recovery of 
lost knowledge, but this does not recognise the scale of impact. If we con-
sider the definition of a relevant curriculum as the ‘daily lived experience’, 
we must plan for experiences that provide the space for recovery. Already 
headteachers are saying “The children will be so far behind academically 
when they return.” Such statements are incompatible with the process of 
recovery from loss, trauma, anxiety and grief. It is more about the results 
culture so many headteachers are steeped in. Now is the time to return to 
more humane approaches concerned with the fundamental wellbeing, 
and secure positive development of the child. Without this there will be 
no results that have true meaning and deep personal value to the child in 
terms of their preparation for adulthood.  



16 

 

 

 

 

Lever 1: Relationships – we can’t expect our students to return joyfully, 
and many of the relationships that were thriving, may need to be invested 
in and restored. We need to plan for this to happen, not assume that it 
will. Reach out to greet them, use the relationships we build to cushion 
the discomfort of returning.  
 
• Lever 2: Community – we must recognise that curriculum will have 
been based in the community for a long period of time. We need to listen 
to what has happened in this time, understand the needs of our communi-
ty and engage them in the transitioning of learning back into school. 
 
• Lever 3: Transparent curriculum – all of our students will feel like they 
have lost time in learning and we must show them how we are addressing 
these gaps, consulting and co-constructing with our students to heal this 
sense of loss. 
 
• Lever 4: Metacognition – in different environments, students will have 
been learning in different ways. It is vital that we make the skills for learn-
ing in a school environment explicit to our students to reskill and rebuild 
their confidence as learners. 
 
Lever 5: Space – to be, to rediscover self, and to find their voice on learn-
ing in this issue. It is only natural that we all work at an incredible pace to 
make sure this group of learners are not disadvantaged against their 
peers, providing opportunity and exploration alongside the intensity of 
our expectations. 
 
We suggest the Recovery Curriculum is built on the five levers, as a sys-
tematic, relationships-based approach to reigniting the flame of learning 
in each child. Many children will return to school disengaged. School may 
seem irrelevant after a long period of isolation, living with a background of 
silent fear, always wondering if the day will come when the silence speaks 
and your life is changed forever. Our quest, our mission as educators, 
should be to journey with that child through a process of re-engagement, 
which leads them back to their rightful status as a fully engaged, authentic 
learner. 
 Is school to be always transitory, when for you as a child, it has always 
been a constant, love it or hate it? Can I trust you again, as my teacher, to  
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not abandon me? We were walking a path together, and then this ‘thing’, 
this virus, sent us on different journeys. Can our lives reconnect? Can our 
relationship be re-established? School is no longer the safe, constant place 
we thought it was. We must be ready to understand, to reframe their per-
ceptions, and show that we are trustworthy. 

The Recovery Curriculum is an essential construct for our thinking and our 
planning. Each school must fill it with the content they believe is best for 
the children of their school community, informed by your inherent under-
standing of your children in your community. What were the aims and val-
ues of your school before this pandemic? Use them now to guide your 
judgements, to build a personalised response to the child who has experi-
enced loss. No government can give you the guidelines for that. It is down 
to you, as that skilled, intuitive teacher, who can lift the mask of fear and 
disenfranchisement from the child. You can engage that child as a learner 
once more, for engagement is the liberation of intrinsic motivation, 
(Carpenter et al, 2015). 

The loss the children experienced during this pandemic will have caused 

issues around attachment – in their relationships in school that they have 

forged over years; these will be some of the strongest relationships the 

young people have, but bereft of the investment of those daily interac-

tions, will have become fragile. Our unwritten relationships curriculum 

must restore the damage of neglect; it must be a Curriculum of Recovery. 

Now is the time to address the damage of loss and trauma, so that it does 

not rob our children of their lifelong opportunities. Now is the time to en-

sure that we restore mental wealth in our children, so that their aspira-

tions for their future, can be a vision that becomes, one day, a reality. 

References: 

Carpenter, B. et al (2015) ‘Engaging Learners with Complex Needs’, London, 
Routledge. 

Liberty, K., (2018) ‘How research is helping our children after the earthquakes.’ 
https://www.healthprecinct.org.nz/stories/how-research-is-helping-our-children-after-
the-earthquakes/ (accessed 14th April, 2020.) 

Young Minds (2020) Coronavirus; the impact on young people with mental health 
needs. www.youngminds.org.uk 
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A brief history of Literacy 

through the ages and how to create Awe and Wonder  

 

When I had qualified as a fresh-faced, wanting to change the world, abso-
lutely believing that I could, NQT – the Literacy Strategy had already been 
in place for about 2 years.  There were two strategies released in beautiful 
folders by the DfE at the time.  The National Numeracy Strategy – which I 
LOVED!  And the National Literacy Strategy – which was ok.  I’m sure that 
some people who qualified around the same time as me, will also have 
fond memories of both, and will even have the original folders carefully 
tucked away in the loft, gathering dust, somewhere.   

 

The National Numeracy Strategy was a big hit straight away.  The progres-
sion for children in year groups was really clear. The models and methods 
that should be used to teach children mathematical concepts was really 
clear.  The vocabulary that we were expected to use and examples of rea-
soning that children should be exposed to, was also really clear.  It was 
wonderful.   

 

The National Literacy Strategy, on the other hand, was problematic.  I 
know why it was introduced.  I was amongst one of the generations of 
children, who had gone through my entire school career, never once being 
explicitly taught ‘grammar’.  Until I started teaching, I had never come 
across terms such as: antonyms, synonyms; homonyms; adverbials, claus-
es and subordinate clauses, complex sentences….and yet I’d still managed 
to learn to read and write and write a dissertation. 

 

It was expected that an hour of   literacy should be taught every day.  And 
the structure of lessons should be exactly like this. 
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The structure, in case it was not 
clear from the diagram was: 

 

Shared text/Shared writing 
(15 mins) 

Word/Sentence level work (15 
mins) 

Group/Independent work (20 
mins) 

Plenary (10 mins) 

 

I remember having hours of CPD explaining what should go in each sec-
tion of your lesson and how things should be taught.  It was bonkers.  
Bonkers, I tell you – but bless all of us teachers at the time, we gave it a 
good go!  In lesson observations, people with their clipboards would be 
looking to see if you were keeping to time.  It was a sad, disjointed state 
of affairs.   

 

It took a few years before the loud voices of dissent began to shout that 
this simply was not working.  That this was not a good way to teach liter-
acy – and literacy planning and teaching evolved.  Many of the effective 
schools adopted a ‘book study’ approach – where you still taught gram-
mar and writing – but it was context driven.  The lessons were no longer 
required to be formulaic and disjointed – although we all tried our best 
even in the literacy hour days, for each part of the lesson to link with the 
next.  Documents such as ‘Grammar for Writing’ were introduced.  This is 
a brilliant document that has really good ideas for teaching grammar in a 
fun interactive way.  It was places in the National Archives in 2010.   

 

However, the document is still downloadable as a pdf from this link:  

https://webarchive.nationalarchives.gov.uk/20100604140203/https://
nationalstrategies.standards.dcsf.gov.uk/node/153924 

 

 

https://webarchive.nationalarchives.gov.uk/20100604140203/https:/nationalstrategies.standards.dcsf.gov.uk/node/153924
https://webarchive.nationalarchives.gov.uk/20100604140203/https:/nationalstrategies.standards.dcsf.gov.uk/node/153924
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Some of you will still have the original spiral bound 
 version at home! 
 

 

This era also saw the astronomic rise of Pie Corbett, with his ‘Jumpstart’ 
books which then led to the phenomenon that is, ‘Talk for Writing’.  There 
was ‘Every Child a Writer’ – experts in literacy would go and support col-
leagues in other schools to enhance the children’s learning.  We had the 
Power of Reading project – teaching Literacy through really well-chosen 
texts that were challenging but relevant to the lives of the children who 
you were teaching.   

 

At Finham, our book-led approach towards teaching Literacy, without a 
shadow of doubt in my mind, is the right approach.  Our structures and 
frames put in place to teach literacy is good.  We have long term plans 
which tell us which objectives we are going to teach – including spelling is 
crucial.  Our mid-term plans which plot our journey – we know what  book 
we are going to study, we know which writing genre we are going to teach, 
we know which objectives we are going to cover – our mid-term plans 
help us pull all of those elements together.   

 

 

If I’m honest – what we need to work on now – is what happens in a les-
son.  My career began in one of the most deprived areas of Coventry.  
What I learnt about teaching in those 3 years, I will never, ever forget.  
There are many elements to teaching literacy – which is why it’s such a 
complex subject – but also why one-size does not fit all.  If you try to fit 
too many elements into a lesson – your lesson will unravel, what you 
wanted to teach in the first place will be lost and you feel frustrated.   
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Teaching in really tough, deprived schools around the country – where the 
children were expected to achieve the same outcomes as children who 
live in affluent areas – taught me one simple thing.  Whatever subject you 
are teaching – keep your lesson objective really sharp and focussed in your 
head.   

What is it that you want the children to have learned, to have pro-
gressed in by the end of that lesson?   

 

What were they not very good at – that you want them to become 
skilled at by the end of your lesson?   

 

 

If you have too many things – your children will not be able to do it.  It’s an 
unfair ask.  So, you keep your lesson clean and simple – just as you would 
do for maths.   

 

Make your lesson, if you can, a magical journey.  Bear with me on this – I 

want to teach my children about adverbs.  It’s one of the objectives for 

Year 2.  So why can’t I have a magical box that suddenly appeared in my 

classroom this morning, that I was too worried about opening on my own, 

that I only feel brave enough opening in front of them? (By the way, per-

fume gift boxes are THE most perfect magical boxes that you could use on 

these occasions.)   The point is that they are not in a boring lesson about 

adverbs.  They are suddenly on a journey with you, thinking about who 

sent this mysterious box, what are these words in this box, what do they 

all have in common and how do we use these words?   

 

Some of you may be thinking, yeah that works for the younger children – 
what about the older ones?  Well, the first that I would argue is that chil-
dren are never too old for magic!  I have done exactly the same thing with 
older children – the difference being, they know that I’m joking, they’re in 
on the joke with me and they love the fact that I’ve tried to not make the 
lesson dry and dull for them.  Another way to build intrigue and make 

 



22 

 

 

 

 

Cont’d 

 

 

 literacy lessons come alive, is shut all your 
blinds, switch off all your lights, have some mys-
terious music playing in the background and per-
haps an image on your IWB.  Your classroom 
might have all the tables and chairs pushed to 
the side so you have a clear space in the middle – 
OR – your classroom could be in complete disarray!  Have clues/words/
sentences openers/antonyms/synonyms lying around the classroom floor 
– each child must explore them all then only pick one each.  Your class dis-
cussion continues from then.  One of the things that I’m going to invest in 
for myself is a class set of cheap torches, so that when I do this activity, it’s 
even more mysterious as they each wonder around with a torch. 

 

Take them outside.  Introduce your lesson outside.  Let them find clues, or 

complete a trail based on the skill that you want them to learn.   

 

Children also like to know that their teacher 
can be a buffoon – and they revel in that!  If, 
for example, there is a skill that you want 
them to revise – and they aren’t 100% cer-
tain.  Be the buffoon – deliberately teach it 
all incorrectly and you’ll see how brilliant 
they are at correcting you!  Keep making 

mistakes, keep checking if they spot them.  Because you’re getting things 
wrong – they are more alert and focussed, wanting 
to get things right.   
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With your GD (Greater Depth) writers – give them words and phrases that 
will challenge them.  Let them explore language and make marvellous mis-
takes.  There will be conjunctions and adjectives, fronted adverbials etc 
that will test them.  Have they come across this language in their reading?  
How do they think these words should be used?  If they make mistakes, 
wonderful.  We learn the most from making mistakes.  Gently, show them 
how those words, phrases etc could be used. 

 
 

Whatever skill you choose to teach, however you choose to teach it – my 
rule of thumb is – keep it really simple.  Teach the skill – let them fly – let 
them achieve success.   

 
 
To be honest – my formula for teaching any lesson is – what is the one 
thing that I know that you don’t know at the start?  That is what I want the 
children to have mastered by the end.  I know that in literacy there are 
multiple things to think about – punctuation; handwriting; spelling; gram-
mar – and insist on those things being correct.  Of course, you should.  To 
support spellings, have vocab mats available, have dictionaries available - 
that’s fine.  Handwriting – you are nailing that anyway! Punctuation – you 
insist on that all the time anyway – in all subjects.   

 

 

But literacy lessons – they should be a little bit magical.  A little bit of a 
journey – where you, the skilled magician, are teaching something that 
they were not too sure of at the start – and by the end – Hey Presto! – 
they’ve got it!  

 

 

                                                 Keep it simple.              

 

                                      Anita Thakor 
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Virtual Learning 

 

As a school, we are well aware of the support that                

students need to access the learning; making teachers 

available online has given students a place to go and ask if they need help.  

  

The main platform of Google Classrooms, means that students can stream 

their questions and receive an answer, alongside classwork tasks being set 

for them to complete and to be marked online.  

Staff are also using the quizzes and short tests on Show my Homework, so 

knowledge and retention can be a focus. 

 

 

 

 

 

 

Guidance as a school is clear:  

The general consensus is that there is no point trying to teach new concepts 

or significant new knowledge.  It is very difficult for the students to absorb 

this and it becomes frustrating and fairly pointless for everyone.  Instead, 

please use the time to consolidate, develop, revisit and embed work that 

they have done previously.  See this as a valuable opportunity to have the 

time you always wanted to get those concepts that are a bit more tricky or 

easily forgotten much more firmly embedded.  Revisit, revise, review, re-

teach.  This will be more rewarding for everyone.  When we get back to 

school we will have to address the time we have lost but at least the stu-

dents will be in a better place that they were with respect to the work that 

has been taught before.  
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English: step 1—establishing your environment  
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 English—step 2: recreating the classroom experience  
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English: recreating the classroom experience  
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 An example below from D.Smith of a ‘Memory Mat’ used 

for year 10 English.   

This is a revisiting resource for year 10 using a range of 

tasks that hit the assessment objectives for this unit.  I 

signposted certain tasks to certain students but otherwise students had to 

pick three to do. During the online lesson, students then asked questions or 

sent me work.   

To support the Mat and/or for extension tasks students also had to: com-

plete the first exercise in the PIXL Independence Booklet for this unit, in the 

classwork tab, I put: PIXL Think it, Grasp it, Know it and Word it mats, an ex-

emplar essay, with mark scheme and model answers – students could just do 

an essay if they wanted.  I also created a PowerPoint slide with hyperlinks to 

revision notes on BBC GCSE Bitesize English Literature.    
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English—step 3: engaging students  

 

 

C.Tyler - Developing motivation – student modelling:  

Strategy used with 7O and 8O– with the student’s permission I posted work 

that had been completed early onto the main google classroom page, high-

lighting what made it a good piece of work and recommending that stu-

dents use it as a model. Some students just posted their work in the stream 

rather than on the assignment so it was viewable to all anyway.  

The benefits of this strategy are it allowed me to show students that were 

stuck a model but without it seeming like everyone was getting it wrong, 

which students may have assumed if I posted my own model or deliberately 

made everybody stop so that I could go through a model with them.  

This also allowed the individual student to feel empowered and proud that 

their work was of a high enough quality to be used as a model.  

  

This strategy depends upon having a student in your group that doesn’t 

mind their work being accessible to the whole class and completes work 

early to a high enough standard to be used as a model. I would not do this 

strategy in all lessons but in relatively weak groups or students that contain 

some relatively weak students I think it is good to emphasize that every-

body is capable of completing the work to a high standard and using stu-

dent’s work is a good way of showing this without coming across as patron-

ising.  
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 English—step 3: engaging students  

 

R.Manchester - Hooking students from the outset,                 

creating easy wins:  

  

I have found that for key stage 3 the use of images has worked really well as 

it has inspired them to complete creative writing tasks. I have chosen colour-

ful images and have included sentence starters and banks of vocabulary for 

Foundation year 7 and 8G.  

  

For 7R I chose to use the cardio and stamina planning sheets but modified 

the paired thesaurus task and set it as an individual task. I did not provide 

them with a bank of words but provided the scaffolded planning instead.  

Years 7 and 8 are very enthusiastic about spelling tests and are using Show 

My Homework to complete and comment on these.  Year 7 Foundation have 

just completed a spelling test based on their bespoke reader, Charlie and the 

Chocolate Factory.  
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English—step 

4: developing 

accountability  

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Further examples can be found on the FPMAT Frog Connect site: 

https://finhammat-coventry.frogos.net/app/os  

https://finhammat-coventry.frogos.net/app/os
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Adapting to new ways of working 

CPD at FP2  

 

Like all schools, Finham Park 2 had to quickly adapt to new ways of working 

when schools were closed to the majority of students. We are really proud of 

how everyone has responded to the new ways of working with students from 

home, supporting each other and using the opportunity where possible to 

develop professionally with CPD. 

 

Since the 20th March all staff have been engaging with 

CPD in a variety of forms. Whether it has been learn-

ing how to use online tools like Teams and Google 

Meet, participating in the many free webinars offered 

or completing online CPD courses from home.  

 

We decided early on that we wanted to continue our WAGOLL Wednesday 

staff briefings, but we now do them via Google Meet. It has been great to 

share different tools and strategies related to home learning and also good 

for wellbeing to see our colleagues that we miss.  

 

We have had demonstrations of how to run live lessons with Google Meet 

and staff have used this now for lessons, subject support drop ins and men-

tor wellbeing checks. We have seen how Quizziz, Socrative and ClickView can 

be used for remote  learning. How departments are adapting ways of giving 

feedback to be effective for home learning and we have had literacy CPD 

with a clear strategy to help us support students in our subjects. Some teach-

ers are now having a go at pre-recorded lessons so we had CPD on how to 

record our screen and voice overs using free online software. 
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Teaching, cover and support staff have 

also been encouraged to complete 

online CPD including Seneca on cogni-

tive science, assessment and dual cod-

ing. The take up of all the free online 

CPD courses has been really impressive 

and we are excited about capturing and 

recognising that work and planning how 

we will follow up and share everything 

that staff have experienced once we do 

return to school.  

 

We have a shared Google Doc with links to CPD that staff can dip into when 

they have the time and with so many of us on Twitter we are finding useful 

talks and webinars to join covering a wide range of subjects. A bonus of the 

lockdown has been the chance to listen to speakers like Dylan William, Tom 

Sherrington and Daniel Willingham at a time convenient to us. 

 

Now we are moving to planning and 

delivering our own CPD via online 

video call software. We are looking at 

responsive CPD for the current situa-

tion and starting with support for col-

leagues when they are dealing with 

emotional and difficult communication remotely. Our induction day for new 

staff will be delivered remotely and we are planning how to support next 

year’s trainee teachers, NQTs and RQTs when it is unlikely that we will all be 

back in one place straight away. A positive aspect of the lockdown is using 

video calls and so we can continue with MS Teams etc… to stay connected 

across the school and also the MAT. 

Liz Allton 



34 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 Pearl Hyde 

 
The last 9 weeks have been the most surreal of times. 
Empty classrooms, empty seats, empty playing fields 
and at times deafening silence all around us. We, like 

everyone else in schools across the country, have been challenged to pro-
vide both in school and online learning for our children. It has proved to be 
an exciting and energising time for the staff and children at Pearl Hyde. 
 
 
 
We have paid tribute to the NHS, 
as so many people have been          
doing and were awarded with 
the NHS Star Awards certificate 
(right)  
 
 
 
 
Our hope was that the emergency helicopter which flies over our grounds 
would see the sparkling rainbow painted by the children (with a little bit of 
help from the staff, particularly me when it came to the glitter!!)From 
above. 

During the Easter break all the children received an Easter egg from the 
school with staff heading out for House Hunts as opposed to what should 
have been an egg hunt for the children in the school grounds.  
They were all gratefully received! 



35 

 

 

 

 

Our curriculum has been mirrored as far as possible in school and at 
home. There has been a range of learning opportunities on offer for the 
children taught in their small groups of 10 ranging for YR to Y6. The collab-
orative learning and support from the children for each other has been 
amazing. 
The following pictures give a flavour of what we have been learning and           
creating in school during LOCKDOWN. Nature week, shadows at work, kite 
building, den building, pond dipping, nets of shapes, poetry, art in nature, 
a collaborative butterfly…. 
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Finham Park 2 D&T Home learning  

Finham Park 2 students have been working hard on lots of different tasks as 

part of their Home Learning whilst we are staying home to save lives. 

 

Before Easter Year 7 & 8 students were challenged with a D&T Graphics task 
to design the graphics for a fast food outlet.   

They could choose the type of outlet (burger 
bar, ice cream parlour etc..) and then had to 
come up with a logo, company branding on uni-
forms, packaging and menus as well as create a 
birds eye view plan of the restaurant. 

 

 

 

 

Year 9 & 10 have continued with work 

related to their Materials theory core 

knowledge. 

 

 

Before Easter they were revisiting work on Tex-

tiles and also extending their knowledge 

through both written and practical tasks.  

They have also been watching a BBC4 documen-

tary series called ‘How to Make’ and answering 

questions about it and designing products relat-

ed to the shows. 

We shared some of the students great design 
work on Twitter and the show’s host replied.  
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         Summer Term Home Learning for Product Design 

 

 

Year 7 – Drawing Skills  

Students are working on weekly drawing tasks covering isometric, one and 
two point perspective and orthographic drawing 

 

 

Year 8 – Passive Speakers 

Students are making passive speakers at home and documenting their 
modelling skills before testing and evaluating the success of their designs. 

 

 

Year 9 Flat Pack Products 

Using online software (Focus DT) students are building up their knowledge 
of flat pack products and the temporary fixtures and fittings that make flat 
pack furniture and other products possible. There are considering the ad-
vantages and limitations of flat pack before designing and modelling a 
product of their own. 

 

 

Year 10 – Water Bottle Design and                                
Development 

Year 10 students are practicing their                                
iterative design skills through sketching                                   
and refining ideas ready for the start of                                  
their GCSE NEA (coursework) which                                      
starts next half term. They are looking at                              
aesthetics as well as functional                                           
properties of the designs and using their 
materials theory knowledge to consider 
suitable final product details.  

 

Liz Allton 
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Food Technology 

 

Students from Finham Park have been working hard at home 

on their Food Technology skills. Whilst they might not be in 

the classroom, they have proved to Mrs Devgun that they have been using 

their culinary skills to practise and perfect some mouth-watering dishes and 

some carefully thought out packaging. Some examples from Year 7—10 are 

below.: 

Year 7 Packaging work – Alex White                                   

 

 

Joseph Reilly – Year 9 Bread work 

Making focaccia  

Great work by Alex who also 

 made the flapjacks.  

 

A product we made when we were 

still at school.  
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Ellie Poole 

Food Tech bread making practical    

For my practical work K was told to make 3 different types of bread buns 

Chelsea buns, hot cross buns and focaccia bread this was all part of the 

bread practical challenge. Some of these breads I have never made before, 

but the outcome was very good. 

 

Chelsea Buns 

These Chelsea buns were one of my favour-

ite buns to make out of all three. It required 

a lot of skill to roll up the dough evenly, and 

was fascinating to create the end result. 

These Chelsea buns consisted of a light 

fluffy and sweet consistency.   

 

Focaccia Bread 

This was my first attempt at focaccia 

bread. It consists of letting the bread rise a lot more than a normal loaf but in 

the end it's all worth it. I added some of my own ingredients to my bread . 

The topping of my bread consisted of cheese, rosemary and red onion. This 

bread was amazing. It consisted of a nice crumbly consistency which was 

perfect both light fluffy but also a little bit heavy. Instead of creating mini fo-

caccia bread  I decided to create one big one to share amongst my family. 
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Hot Cross Buns 

In my opinion the hot cross bun was the 

most difficult to make because it was hard 

to make a perfect cross on the top on the 

bun. This bread was very soft and all the 

flavours of the raisins and cinnamon really 

contributed to this wonderful bread bun. I enjoyed making these buns and 

will make them again. 

 

Fish Fingers with Chips and Garlic Sauce – Year 10 Daisy Houghton 

Daisy keeping up with her skills of making fish fingers, chips and a garlic 

mayo dip for dinner.   Great work!! 
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Year 8 Food Technology Tasks – Creating a main meal from 5 ingredients 

Amalia Escobar Leigh  

 

Food practical’s conducted by Dillan Maher – Year 10 

 
 
 
 
 
 
 
 
 
 

Mrs  Devgun 
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VALUES 

 

 

At Finham Primary School, we use the Engage Values to reward pupils for 

positive behaviour. These values are wrapped in the acronym TRIED. 

 

This year we have given pupils the opportunity to be rewarded when they 

show their values during lunchtime by introducing lunchtime values tokens. 

Each classroom from Reception through to Year 6 has been given their own 

Lunchtime Token jar where their tokens are collected. 

 

Our lunchtime staff which includes Mr Atkins, Miss Shaheen, six lunchtime 

supervisors and sports coaches from CV Life all give out tokens to pupils 

that display the school’s values during lunchtime. At the end of each 

lunchtime, Mr Atkins goes around each classroom collecting the token that 

children have been rewarded in order to update the Lunchtime Values dis-

play which can be seen in the school’s dining room. Each year group has its 

own values jar with a whiteboard attached containing the number of tokens 

that year group has been rewarded.  

 

At the end of his term, the year group 

with the most tokens will be rewarded 

with a fire and marshmallows with Mrs 

Schofield. Keep an eye on the Squirrels 

Club Twitter (@Club_Squirrels) page for updates on the total tokens each 

year group has.  

 

Mr Atkins - Extra Provision Manager 

Finham Primary School - Squirrels Club 
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Home Learning At Finham Primary School 

During Covid-19 Lockdown, all year 

groups from Nursery to Year 6 have 

found Frog to be an effective way to set 

Home Learning for all the children. 

Teachers can easily see who has engaged 

with the learning by looking at log in de-

tails and work uploaded by children using FrogSnap.  

 

Teachers at Finham Primary have used 

Frog not just to set Home Learning, but 

as a safe way for children to keep in con-

tact with staff and other pupils. Children 

can ‘chat’ to one another, but this is 

viewed and regularly monitored by staff 

to ensure the safety of all the children. 

Children have to complete a weekly check 

ins – monitoring how they are finding the 

work but also how they have been feeling.  
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The Lion Alliance 

 

 

How well do you know The Lion Alliance Teaching School? 

 

 We now have 20 schools in our partnership – 10 secondary and 10           

primary 

 We train primary and secondary school teachers 

 This year we are launching Lion Leadership courses for school leaders 

at different stages of their teaching career.  

 This year, we were the biggest provider of trainees to Warwick                

University 

 We are the local and regional provider of The Chartered Teacher               

Programme, in partnership with The Chartered College of Teachers. 

There are 11 providers in the world and we are one of them!  

 

 

 

 

 

 

 

Welcome to our two new partners. Whitley Academy, Coventry, and Lilling-

ton Primary, Leamington Spa, joined our Teaching School Alliance this year.  

Unsure who our other 18 partners are? Please see the next page: 
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Contact us:
www.thelionalliance.co.uk
admin@thelionalliance.co.uk
@lion_alliance

Our strategic partners

The Lion Alliance

A pioneering world class teaching 

school alliance that trains teachers 

to innovate and inspire the current and 

future generations
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Initial Teacher Training 

Did you know that The Lion Alliance was the biggest provider of secondary 

School Direct trainees to Warwick University this academic year, 2019-2020? 

We are incredibly proud of our cohort of trainees who left us in March at the 

end of their placement and very sad that we had to bid them an early fare-

well. Virtually all of them have secured NQT positions for September and 

officially join the profession in the first year of their teaching journey. Con-

gratulations to them all in completing their placements; several of them will 

be familiar faces as they stay in the Finham Park MAT. 

 

What makes The Lion Alliance unique? 

One of the questions I’m frequently asked when interviewing trainee appli-

cants is why they should train with us opposed to other local providers. One 

of the many things that makes us unique and different is that we are com-

mitted to teachers, to their development and training, throughout the whole 

of their career.  One advantage of training with us is that we are a large part-

nership of schools and we use the different schools and their different con-

texts to inform and train and develop our team of trainees.  

 

Teachers Learn from Teachers! 

I don’t think anyone would disagree with the above statement and this is a 

key focus in our alliance for all of the programmes, courses and training we 

offer! This year, we used the expertise and specialist knowledge within our 

large partnership of schools to offer training and development opportunities 

to our cohort of 20 Schools Direct trainees. Our alliance training days hosted 

by our partners schools allowed our trainees to observe a range of teachers 

in different schools and to benefit from the specialist knowledge of experi-
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-enced teachers and leaders. To support our trainees in their quest for            

employment, we invited our partner schools who had vacancies to come 

and meet our trainees and to talk about their schools in a recruitment 

event. We also have invited nationally recognised experts in education to 

come and speak to our trainees and share their research. Tom Bennett, 

founder of ResearchEd and advisor on behaviour to the DfE visited our alli-

ance in January this year to share his understanding of how to teach behav-

iour to students and Kathy Bigio, a specialist in Early Years, delivered training 

to our primary partners and trainees.  

 

 

Meet the Expert 

 

Engineer the norm!  Teach the behaviour!   

School Leaders need to be the conscious architects of the behaviour! 

 

Tom Bennett visited our alliance in January this year to deliver training to 

our trainees and teachers and school leaders. We were delighted to host 

this event and to learn from his varied experiences in a wide range of 

schools. This opportunity was incredibly popular with trainees, teachers and 

school leaders in our partnership and several schools from the local area 

who are not in our partnership also visited. We have invited him back to us 

next academic year so please do look out for further dates and opportuni-

ties.  

 

Kathy Bigio, a specialist in Early Years Education, delivered training to our 

teachers from our primary partner schools and our primary trainee in 

March. Colleagues were really impressed with this opportunity and felt it 

had really informed and shaped their own practice.  
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Recruiting Trainee Teachers 

for September 2021 

 

Do you know someone who is           

considering a career in teaching?  

  

Perhaps they’d like a taster day in 

one our alliance schools or want a 

chat to  understand more about 

the profession?  

 

Please do ask them to get in touch 

with us.  

 

We are officially open for applica-

tions from prospective trainees and 

in addition to our partnership with              

Warwick University, we are also 

working in partnership with               

Birmingham City University this 

year and have places in a wide 

range of specialisms; we have both 

primary and secondary places  

available.  

 

 

admin@thelionalliance.co.uk 
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Know Someone Who is Considering Teaching? 

 

This year we have recruited more primary trainee teachers than ever be-

fore! We are really excited to be working more closely with our primary 

partners to support our trainees during their training year. In addition, we 

continue to recruit trainees from a range of specialisms in secondary and we 

are looking forward to meeting them all in July at our Lion Alliance Induction 

event. But we always have room for more and if you know someone who is 

interested in teaching, please ask them to get in touch for more information. 

 

admin@thelionalliance.co.uk  www.thelionalliance.co.uk  

 @lion_alliance  

 

We now offer places in partnership with Warwick University, Birmingham 

City University and soon Coventry University too!  

 

 

 

 

 

 

 

 

 

 

Contact us:
www.thelionalliance.co.uk
admin@thelionalliance.co.uk
@lion_alliance

Our strategic partners

The Lion Alliance

A pioneering world class teaching 

school alliance that trains teachers 

to innovate and inspire the current and 

future generations

mailto:admin@thelionalliance.co.uk
http://www.thelionalliance.co.uk
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The Chartered Teacher                       

Programme 

 

 

Great news! It’s not too late to join The Chartered Teacher Programme. We 

are now receiving applications until 25th September. 

 

As the only local and regional provider of this prestigious programme, we are 

really pleased to be able to offer this opportunity to teachers across                     

Coventry, Warwickshire and beyond! If you are interested in finding our more 

then please read the eligibility criteria below and follow the link to our                       

website where you will find a brochure with more detailed information and 

our application form.  

 

 

 Have you been teaching for at least 3 years? 

 Are you a committed to developing your classroom practice? 

 Would you like to find out more about research and current trends in ed-

ucation? 

 Would you like to be registered with The Chartered College of Teaching 

as one of the country’s leading practitioners? 

 

 

If so, please find out more at : 

 

www.thelionalliance.co.uk  or email admin@thelionalliance.co.uk 

http://www.thelionalliance.co.uk
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Teaching in extraordinary circumstances 

 

 

These things I have learned as a teacher and a parent. (That I kind of knew 
already):  

1. There are thousands of online resources now available. Creating your own 
content isn't always necessary but you need to curate it. Students and par-
ents need to be guided through overwhelming amounts of information; it 
needs to be personalised. 

 

2. Relationships are im-
portant; children are more 
keen to work 'for' teachers 
they like/ feel valued by. 
Feedback and rewards are 
crucial to maintaining en-
gagement. 

 

3. Most parents are going 
to be busy holding down 
their own jobs/juggling family responsibilities in new circumstances. If work 
requires a high level of adult supervision and support, with the best will in 
the world, it is not always going to get done.  

 

4.  Parents are doing their best but, even if they have the time to support 
their children, they are unlikely to be experts in numerous subject disci-
plines. Even if they are knowledgeable, they can't be expected to know the 
exam syllabuses. 

 

5. Kids learn at their own pace and learning cannot be forced. You can force/
bribe them to complete a task but learning is a different thing from doing. 
Some busy parents will be very keen on the latter! 
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6. Personalised schedules for each child, guided by their interests and mood 
are best but this is difficult to achieve with even two children. More must be 
a nightmare!  1:1 time spent with each child, clear goals, guidelines and suc-
cess criteria is the dream..... 

7. Routine is king. Getting up and dressed for a Joe Wicks workout at 9am 
(other regimes are available) everyday has been a godsend in my house. 
Now that BBC Bitesize programmes are on every day at 10, this will also be 
built into our daily schedule. 

 

 8. There is no one right way to do this; every household and family set up is 
different. Maintaining a line of communication and setting regular work then 
giving some kind of feedback (which is meaningful, managable and motiva-
tional) is the best we can do. 

 

 9. Home schooling is different from remote learning. Parents with the desire 
and time to do this are better going their own route than trying to keep up 
with numerous tasks on different platforms from different teachers. Every 
child will be at a different point when we return to school in any case. 

 

10. Just because they're not submitting the tasks you have set doesn't mean 

kids haven't been learning (although it might well mean this!). Kids lucky 

enough to be spending time talking, playing, cooking and exercising with 

their families in this period of economic stillness may well be learning as 

much as if they were in school (although not necessarily what is on the sylla-

bus) and this is probably more valuable, especially I would argue, KS3 stu-

dents not studying for imminent exams,  than completing some tasks being 

set remotely. Some students of course will not be getting any of this and the 

gap between disadvantaged students in chaotic, or even dangerous, homes 

and those having an extended period of quality family time will be growing 

by the week. Classroom teachers cannot attempt to solve this until we get 

back into school but these children will need a lot of support when we do re-

turn to some form of normal.  
Helen Cooke 
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Adjusting teaching and learning 

 

When the lockdown was first mooted, many of us assumed 

that this would merely be an extended Easter holiday and the 

work we set was mainly to tide students over for a couple of weeks. Now 

that it seems that the disruption to schools will last a few more weeks, if 

not months, our planning needs to change to reflect that fact. It is true that 

revision and recapping are the most effective activities students can do at 

home to consolidate their learning however many of us are now realising 

that we are going to have to introduce some new material and knowledge 

and try to teach these remotely and we are constantly trying to gauge the 

best methods of doing this.  

When setting work, we must bear in 
mind that students have different 
levels of technology and equipment 
available to them so simple really is 
best. 
  
Please don’t assume that all families 
have printers (our classroom experi-
ence has shown that many are not 
able to print at home!) 
  
If you are directing students to 
online lessons, Youtube videos etc, 
they will engage with this more ef-
fectively if this has been personal-
ised so some kind of personal intro-
duction – written, audio or video – 
from their class teacher and some 
feedback (praise postcards, whole 
class comments etc etc) is essential 
to ensure they see the value in 
completing the tasks. 

Many staff have been engaging in 
online CPD  

 

Twitter is a great source of materi-
als for teaching and learning. I rec-
ommend you search for the 
#researchEDhome hashtag: 

You can catch up with the sessions 
so far by clicking here: 
bit.ly/3alUX5j 

 

 

Another reminder of Seneca learn-
ing’s excellent resources which can 
be acessed here: https://
www.senecalearning.com/en-GB/
blog/free-assessment-cpd-course-
for-teachers/ 

Jon Bridgeman recommends the  
dual coding course written by ac-
claimed cognitive scientist Oliver 
Cavigloni  

file:///C:/Users/cke/Documents/bit.ly/3alUX5j
https://www.senecalearning.com/en-GB/blog/free-assessment-cpd-course-for-teachers/
https://www.senecalearning.com/en-GB/blog/free-assessment-cpd-course-for-teachers/
https://www.senecalearning.com/en-GB/blog/free-assessment-cpd-course-for-teachers/
https://www.senecalearning.com/en-GB/blog/free-assessment-cpd-course-for-teachers/
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Lessons from Lockdown 

 

We are all trained to teach students who are physically present in our            
classrooms and between us have decades of experience. All our systems and 
resources have been designed for classroom teaching so it is little wonder 
that there have been things that haven’t worked. Before we locked down, 
departments had a matter of days to plan for remote teaching yet, just 5 
working weeks later, we have established a whole new way of working, often 
whilst juggling family responsibilities. Collaboration between departments 
and across the school has been brilliant. There are so many innovative ideas 
and solutions being shared. Thank you all for everything you are doing.  

 

 

 

 

 

 

 

 

 

 

 

 

 
 

Although we know that engagement 
in some classes has been disap-
pointing, there are some students 
who are feeling overwhelmed by 
their workload. Please ensure that 
instructions are chunked and that 
clear deadlines are given for hand-
ing work in.   
  
Students who are unable to access 
online learning have been sent 
packs of work supplied by depart-
ments. After half term we would 
like to streamline this process for 
years 7 and 8. Parents will be guid-
ed to the BBC Bitesize TV pro-
grammes and we would like depart-
ments to suggest activities that can 
be included in the booklets. Please 
send me anything you think would 
help.   
  
  

Lion Leadership courses will resume 
after half term for those who have 
signed up either for the Aspiring 
Middle Leaders, Middle and Senior 
Leadership courses. The dates of 
the sessions have changed and will 
now be virtual rather than face to 
face. Look out for an email from 
Kerry Flinn if you are due to begin 
one of these courses.  
  
Some great tips for Emergency Re-
mote teaching can be seen on this 
webinar: https://www.youtube.com/
watch?v=GIc1lL6-tcw  
  
What every teacher needs to know 
about feedback, according to Pro-
fessor Dylan Wiliam: https://
www.youtube.com/watch?
v=BUPuNc6iYj8  

Helen Cooke 
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Finham Primary 

 vs  

                   Eastern Green  

Finham Primary vs Eastern Green 

was a closely contested football 

match held at the former of the 

schools. 

After a short warm-up, Finham Primary kicked off the first half. Despite an 

eventful first half, including many attempts at goal and a clearance off the 

goal line, the half ended 0-0. 

 

Eastern Green kicked off the second half. There were yet more notable 

events, but after a while, Eastern Green broke the deadlock: they’d scored 

their first goal. 

 

Another goal in quick succession demoralised Finham Primary. A third goal 

was almost scored, but a save and a clearance ended the drama. 

 

Minutes later, Finham Primary found themselves in a dangerous position. 

After many passes, the ball was played to Finham Primary’s central-

midfielder who finished it off, cool as a cucumber. Was the comeback on? 

Sadly, no. A second goal for Finham was almost scored, but it was cleared 

and shortly after, the final whistle blew. 

 

Finham Primary 1-2 Eastern Green 

 

Joseph Whetton, Finham Primary, Year 6 student 
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VE Day Celebrations at Finham Primary School  

 

Covid-19 Lockdown won’t hold Finham Pri-

mary down! During the day, those children 

who were in school were remembering 

and celebrating the 75th anniversary of VE 

Day. They went red, white and blue with 

party hats and bunting. The children en-

joyed a selection of classic British food and researched VE Day.  

 

Miss Pritchard had been teaching the 

children in her music lessons to play ‘In 

the Mood’. She created a video of herself 

playing a variety of instruments, then 

carefully edited them together. The chil-

dren could then play along at home to make a performance for their fami-

lies. We all enjoyed watching it too! 

 

 

 

 

 

 

 

 

        Mrs Brooks-Keith 

 

Children also uploaded onto Frog how 

they celebrated at home with their 

families.  
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FP2 HUB 

 

 

“When we least expect it, life sets us a challenge to test our courage and 
willingness to change; at such a moment, there is no point in pretend-
ing that nothing has happened or in saying that we are not yet ready. 
The challenge will not wait. Life does not look back.”– Paulo Coelho 

 

 

“Strength doesn’t come from what you can do. It comes from overcom-
ing the things you once thought you couldn’t.”– Rikkie Rogers 

 
 

These two quotes, we feel, really reflect the spirit shown by our young             
people with SEND and their parents/carers at Finham Park 2 over the last 6 
weeks in lockdown. 

 

 As a Hub Team we have had the opportunity to link directly each week with 
our families and talk through the highs and lows, successes and barriers. The 
overriding theme that comes through which we share at our online weekly 
meetings is the way each and everyone of them has adapted and evolved to 
meet these changes and challenges. How they have accepted and come to 
terms with such an immense change and the mature and caring way in which 
they have supported and enhanced the daily lives of Mums, Dads, Carers and 
siblings. 

 

Sometimes, we discuss work aspects, hints and ideas to attempt different 
tasks in perhaps, another way. Often we talk about the victories and achieve-
ments and celebrate these together. At other times we listen to the                         
anecdotes which are shared like the Easter Egg hunts or new learned skills 
such as how to slow down video clips. 
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This is new to us all and there is no script for it. The biggest supporter and 
constructive commenter are the young people, mums and dads telling us 
what is working, what is needed more of and when too much is given – 
something educators can oversee but needs to be considered. 

 

Everyone has found lockdown over Covid-19 to be difficult. However every 
cloud has a silver lining and ours has been the chance to really engage 
some fantastic young people whose resilience is humbling…. 

 

We recently posted out these wonderful postcards to share our apprecia-
tion of all the students hard work and in support of all keyworkers: 
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 Maths On Line Teaching 

These next few pages some of the examples from the 

Lyng Hall maths team 

 

Staff and students were very quick to adapt to the evolving situation as the 

country went into Lockdown. The Lyng Hall maths team share some exam-

ples of their online learning with students and some points to consider.  
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Mrs P. Ghattoura - Mathematics 

I have focused on making my lessons clear, consistent and setting timed             

activities.  I will start my lessons by taking a register and then setting the     

pupils a starter activity to be completed in a certain amount of time, for           

example Number of the Day.  The pupils have 20 minutes to complete the 

activity independently and then we re-

view and discuss answers 

Below is an example of pupils having discussions and helping each other. 

Following the starter, I will introduce the main part of the lesson where I 

highlight the aim of the lesson, introduce learning objectives and highlight 

keywords.  Pupils will then choose which task they would like to start from 

as the tasks are differentiated.  They will have a set amount of time to com-

plete the tasks before we complete a review. 

 

 

 

 

Once we have been through answers, pupils have 

the opportunity to discuss mistakes and misconcep-

tions, pupils will ask questions or talk about what 

they did wrong: 

 

Pupils will also ask me to go through answers: 

 



69 

 Towards the end of the lesson, we will review answers and the pupils will 

then complete a quiz using diagnostic questions or we will go through exam 

questions or discuss misconceptions.  Below is an example of misconcep-

tions addressed when we worked through Area: 

 

Below are some examples of pupils work from the end of the lesson using 

exam questions: 

 

 

 

 

 

 

Below are example of pupils giving themselves feedback: 
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Maths On Line Teaching 

These are some of the examples from the maths team: 

 

Comparing wingspan and 

fuselage length to flight 

Capability
A maths real life investigation

Designing aircraft

 Today we are going to look at aircraft 

design 

 You have 5 pieces of coloured paper

 You need to make 5 different paper 

aeroplanes

 We will then conduct test flights in 

the carpark and measure how far each 

one travels

 We will compare distance travelled to 

wing span and fuselage length

Vocabulary and powerful knowledge

Wing span

Fuselage

correlation

Finding the mean 

Scatter graph drawing 

Measurement

Line charts

investigation

Part one

Create 5 paper aeroplanes

Measure wingspan and fuselage and record 

on table provided

Conduct 5 fligts for each craft – measure 

the distance flown in strides, try to keep all 

your strides the same length

Find a mean average for each plane

Part 2

Create a line showing average flight 
distance

Plot scatter graphs of wing span against 
distance flownand also fuselage length 
against distance flown 

 Is there positive, negative or no 
correlation shown?

Part 3

Use the computer to research the 

fastest planes

What is the fastest? Whats its wing 

span and fuselage length

Whats the biggest plane in the 

world?

How fast can it fly?

When did the first plane fly? Who 
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  Plane 
name 

Wing di-
mension 

Fuselage 
length 

Throw 
1 

Throw 
2 

Throw 
3 

Throw 
4 

Throw 
5 

Total 
distance 

+ 5 Mean 

Blue-
berry 
 

22 30 10 18 12 10 10 
  

60 12 12 

Pink 
pan-
ther 

22 29 14 14 10 14 9 51 10.2 10.2 

Riper 
  

22 30 5 8 4 10 5 32 6.4 6.4 

Red 
bull 
  

22 29 17 12 10 11 11 61 12.2 12.2 

Dove 
  

22 21 21 9 9 10 11 81 16.2 16.2 

Plane 
Name 

Wing Di-
mension 

Fuselage 
Length 

Throw 
1 

Throw 
2 

Throw 
3 

Throw 
4 

Throw 
5 

Total 
Distance 

÷ 
5 

Mean 

A.Plane 15.5 cm 25.5 cm 6 steps 11 
steps 

3 steps 3 steps 7 steps 30 ÷ 
5 

6 

Blue 
Beaver 

10 cm 23 cm 5 steps 5 steps 6 steps 2 steps 5 steps 23 ÷ 
5 

4.6 

Weird 
Plane 

10.5 cm 19cm 3 steps 8 steps 3 steps 4 steps 5 steps 23 ÷ 
5 

4.6 

Purple 
Pan-
ther- 
Perfect 

6 cm 23.5 cm 6 steps 6 steps 4 step 3 steps 6 steps 25 ÷ 
5 

5 
  
  

What is the fastest plane in the world right now?  

The SR-71 Blackbird is the current record-holder for a manned air breathing jet engine 

aircraft. 

What is the SR-71 Blackbird’s wing span and fuselage length? 

Fuselage length = 107' 5" 

Wing Span = 55' 7" 

What is the biggest plane in the world? 

The Airbus A380, Airbus' modern response to Boeing's famed 747, is the largest pas-

senger plane ever built. 

How fast is Airbus A380 Airbus?  

1,000 kilometres per hour.  

When was the first plane built?  

Over 100 years ago. 117 years ago.  

Who built the first plane? 

The first plane was built by brothers Wilbur and Orville Wright. They made four brief 
flights at Kitty Hawk.  
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Home Learning Hiccups! 

 

 

What a journey we have been on during the last couple of months! Com-

puter Confusion to Competency for staff and students alike. The first week 

was full of panic and despair as we all wondered would we ever get the 

hang of this distance learning; students joining wrong classes and com-

pleting the wrong work; problems finding the work; difficulties downloading 

tasks; difficulties uploading tasks; time management, but then suddenly … it 

become the norm.  

We are delighted with the quality of work students have been submitting 

and eagerness and commitment of individuals, “Miss, what is the work for 

this week?” – 7.30 Monday morning! As a department, a student has chal-

lenged every member of staff to an on-line quiz and dare we say it … beat 

us all!  

Students have completed experiments at home and these are just a few ex-

amples of their amazing work. We are, as always, proud of the hard work 

and eagerness of our students at FP2 and can’t wait to see this commitment 

again in the Science labs.  
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Di Stones 
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Warwick University Visit 

 

On the 20th February 10 Yr11 students visited Warwick University along 
with a number of other school from across the region. They were separat-
ed and had to attend different workshops independently. 

 

All FP2 students behaved impeccably all day with their positive attitude, re-
silience and team work. When staff asked for volunteers to explain mathe-
matical processes Chris Valentine stood up showing clear knowledge and 
use of mathematical language to his peers.  

 

Other teachers commented how well presented all of our students were. 

 

As Part of the day students were allowed to examine and sit in a limited 
edition Aston Martin car and speak to the designers about upcoming devel-
opments in the motor industry, such as the use of hybrid and Electric cars. 

 

The Guest speaker had everyone buzzing with Game Theory ideas and how 
this element of mathematics can be very useful when governments are 
making wider world decisions. 

 

 

It was a day enjoyed by all from start to finish 
and I for one will be proud to take our new Year 
11 students next year. 

 

 

 

 

Louise Tyrrell 
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Finham Park School 
Headteacher: Chris Bishop 

Address: Green Lane, Coventry, CV3 6EA 

Tel: 024 7641 8135 

Website: http://finhampark.co.uk 

Finham Park 2 
Headteacher: Russell Plester 

Address: Torrington Avenue, Coventry, CV4 
9WT 

Tel: 024 7771 0720 

Website: http://finhampark2.co.uk 

Finham Primary 
Headteacher: Sarah Bracken 

Address: Green Lane, Coventry, CV3 6EJ 

Tel: 024 7641 5425 

Website: http://finhamprimary.co.uk 

Lyng Hall School 
Headteacher: Paul Green 

Address: Blackberry Lane, Coventry, CV2 3JS 

Tel: 024 7672 4960 

Website: http://www.lynghallschool.co.uk 

Pearl Hyde Primary 
Headteacher: Theresa O’Hara 

Address: Dorchester way, Coventry, CV2 2NB 

Tel: 024 7661 0165 

Website: http://pearlhyde.co.uk 

Finham Park MAT 
Executive Headteacher: Mark Bailie 

Address: Torrington Avenue, Coventry, CV4 9WT 

Tel: 024 7641 8135 

Website: http://finhamparkmultiacademytrust.co.uk 

http://finhampark.co.uk/
http://finhampark2.co.uk/
http://finhamprimary.co.uk/
http://www.lynghallschool.co.uk/
http://finhamprimary.co.uk/
http://finhampark2.co.uk/
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Finham Park Multi Academy Trust 

World Class Education 

Follow us on Twitter: 

@FinhamMAT 

 


