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Welcome from Mark Bailie
“Leadership and learning are
indispensable to each other.” (JFK)
Why did you choose to become a teacher?
Why did you choose to work in a school?
Why do we choose to work with young people?
Sometimes these decisions are based around our own experience of
schooling – wanting to correct the mistakes of the past or emulate the
achievements of those who are dear to us from our own experienced
educational world. More often it is the wish to make a difference to
others – to give children the best start in life; to fight against all the
barriers that hinder a child’s chances of success by bringing their world to
life with our teaching – whether inside the classroom or simply by the
way in which we model adult life and handle the world around us.

This article is about our new MAT ‘Leadership Routes’ development programme – something that has been inspired by the thoughts and experiences of all our headteachers, and aspects of which have been piloted by
several leaders from every school. However I cannot write about leadership without reflecting on my own experiences and hope that you the
reader will permit me to do so for a few short paragraphs!
We are often asked to reflect on and describe our leadership journey –
whether at National Professional Qualification courses; by colleagues; or
by friends. Such journeys may be described using milestones.
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Here are mine:
1990-1991: Henry Box School (1000 11-18, Witney, Oxfordshire); Oxford
University PGCSE Intern
1991-1993: Cockshut Hill HS (1400 11-18, Birmingham, W.Mids); Teacher
of Science / Biology
1993-1998: Neatherd HS (800 11-18, Dereham, Norfolk); Second in Science Dept. /Head of Year 11
1998-1999: Wilnecote HS (1000 11-18, Tamworth, Staffs); Head of Science
1999-2004: Costessey HS (1000 11-18, Norwich, Norfolk); Head of Science; Deputy Head
2004-2005: Oriel HS (550 11-16, Gorleston, Norfolk); Deputy Head
2005-2009: Cliff Park HS (1050 11-16, Gorleston, Norfolk); Head

2009-2017: Finham Park (1500 11-18, Coventry); Head
2017-Current: Finham Park MAT; Executive Head
As a reader the list above may generate some interesting questions – for
example how did he move from Head of Science to Deputy Headteacher
at Costessey High School? The answer is probably another article in itself
but suffice to state that the school was placed in Special Measures shortly
after my arrival (!) and by January 2000 the entire senior leadership team,
including the Headteacher, had left to further their careers in a horticultural sense! Alternatively, what were the characteristics of schools where I
stayed for several years or more?
Leadership journeys are of course much more than a record of schools and job titles.
Rather they are about life-long learning…and this is enshrined within experiences.
Valuable experiences are both good and bad; interactions with colleagues; other
leaders; those who have experienced at first-hand, inspiring leadership and those
who have not. Learning can be theoretical or practical; from books; from

attendance at Continuing Professional Development courses; from voluntary secondments; from working in different contexts. Other aspects of
leadership cannot be easily learned. There is something innate about a
strong leader isn’t there? You can tell when a great leader walks into a
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room. You can tell when a great leader inspires those around them to
achieve fantastic things. However great leadership is not about the
individual – it is about the team – those colleagues who enable a vision to
become reality through hard work – perspiration and innovation.
Many of us at Finham Park Multi Academy Trust share a vision for leadership that is based around two vital components which, if placed at the
heart of every decision, will pave the pathway to success – not strewn
with the memories of colleagues who could have been supported to do
better – but rather with a network of interlinking pathways based around
a belief that every individual adds value to what we do and often
excellence is the result of opportunity to learn; shadow, develop and
refine skill sets for the moment. Those components or principles are
KINDNESS and GRACE. A truly great leader has to be able to empathise
with those around them; be able to talk to colleagues at all levels of the
organisation; be able to reflect and show humility when this is called for –
because they often make mistakes!

A recent piece of research about Multi Academy Trusts (‘Building Trusts:
MAT leadership and coherence of vision, strategy and operations’ – Ambition School Leadership 2017) identified something called “break points”.
These are defined as “a point of non-incremental change where a MAT
has to break with a previous strategy or operational approach and make a
shift”. There is a tenuous link here to the points in our own career where
we experience actions and behaviours that, for whatever reason, stay
with us for a very long time. They may often seem unimportant but
usually end up impacting on how we develop as a leader over time. Can
you identify the break points in your own leadership journey? I’ll share a
few light hearted memories of leadership break points in my own career –
approaches that made their mark for better or worse: The Headteacher
who was always the last to arrive at school in the morning, making the
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point that success was not about watching the clock and noting patterns of
entry and egress from the staff carpark; the Headteacher who, back in the
early 1990s, heralded the importance of a radical new innovation that he
said would save time, promote consistency and enable practice to be shared
– the scheme of work or scheme of learning – he was right! The appointment of a temporary pastoral leader where I learned that qualitative
evidence does not always tell the whole story and that there is sometimes
no substitute for passion, experience and a deep understanding of pupil
context; the appointment panel for my first Deputy Headship where a very
senior, statesman like governor asked me if I kept horses – I got the job…
using the tenuous link of horses to horsepower and my love of motoring!

So, in summary, leadership development and ‘leadership journeys’ are
complex things. It is not easy to transfer long-lasting knowledge via short 60
minute workshops. And so we have tried to develop a programme for staff
at Finham Park MAT that is both different and complimentary to more
traditional routes such a some of the National Professional Qualifications –
something to recognise and develop our own school leaders of the future –
for MAT schools. Our programme will build on the implicit strengths we have
already – the breadth and diversity of school contexts; our wealth of
professional networks; the additional capacity provided by our School
Improvement Leader; the expertise of our own headteachers etc. to design
and deliver a leadership programme that allows participants to reflect on
their ‘journey’ so far; receive professional coaching on a 121 basis; and
experience first-hand leadership in settings other than their own. An outline
of the programme is illustrated in the diagram on the next page:

5

6

The table below illustrates some of the headteacher-led ‘Leadership
Units’ that were piloted this year.
Unit

Title

Lead

1

The Greatest Job in The World

MB

2

Academy Financial Management for Headteachers

MB/MG

3

Human Resources – The most common issues faced

MB/LS

4

Headship – the first week; term; year – lessons from experience

RP/CB

5

Principled curriculum design and staffing to match

6

Kindness and grace – lessons from 25 years of headship

MB/PG

7

Building your leadership team

PG/RP

8

No one left behind! Creating the environment where every child can

9

Safeguarding and child protection

10

Governance – structure and function

MB

11

Keeping the main thing the main thing

RP

12

Applications for headship and interview days

MB

13

Leading an outward facing school

RM

14

Creating a safe environment for all: Health & Safety

tbc

15

Grand Designs – Future Schooling

MB

CB

PG
PG/RM

I do hope this programme will be an exciting addition to the array of
leadership development that we can offer you in our Trust. If you have
any questions about the programme, please don’t hesitate to contact
your headteacher in the first instance. I look forward to working with the
first cohort of candidates from October 2018.
Mark Bailie
Executive Headteacher
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Finham Park MAT Conference
Monday 7th January 2019
On Monday 7th January 2019, all staff from across the Finham Park MAT will
come together at our annual conference at The Welcome Centre.
The conference will provide colleagues with an opportunity to come
together, network, attend workshops and share best practice. This year’s
conference will have all staff, teaching
and associate staff, together.
The programme for the day has been
designed to cater for all staff, providing
them with the opportunity to attend a
variety of workshops and network meetings.

The day will begin at 8:45 with a welcome address by Mark Bailie, Executive
Headteacher. The venue will be open for you to arrive from 8am for those
colleagues who like to get there early! There will be refreshments available
on arrival.
There will be 4 workshops running across the morning, including network
meetings to allow staff from subject areas to come together to share best
practice in Responsive Teaching, bringing with them examples from their
areas. Please bring examples with you of Responsive Teaching.

We are pleased to welcome our
Keynote Speaker, Colin Maclachlan.
Former SAS Member, and star of
Channel 4’s SAS: Who Dares Win

Colin Maclachlan is a former member of the SAS where he was in Mountain
Troop in 22 SAS and had various roles throughout his SF Career. These
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ranged from Sniper Commander, Driver Commander, Instructor on Selection Training Wing, Surveillance Operator, Forward Air Controller, Medic,
Bodyguard, SF Exchange Programme with Delta Force and Seal Team 6.
Maclachlan has most recently appeared on Channel 4‘s SAS: Who Dares
Wins where he, alongside a number of other former SAS members, put
members of the public through the same selection process he went
through many years before when starting out in the SAS. He also writes and
edits security and terrorism-related articles. Additionally, he works
on Motion Capture for films and video games and can be seen in the Grand
Theft Auto series, Red Dead Redemption and LA Noire by Rockstar Games.
From 8:00

Arrival and registration
Refreshments available

The Welcome Centre
Reception Foyer

ALL

8:45 – 9:00

Welcome address

Grace Auditorium

Mark Bailie

9:00 -9:20

Presentation

Grace Auditorium

MB, PG, RP, CB, RM

9:30 -10:10

Workshop Session 1

See workshop plan

ALL

10:10 – 10:50

Break

Reception Foyer

ALL

10:50 – 11:30

Workshop Session 2

See workshop plan

ALL

11:40 – 12:20

Workshop Session 3 / network meetings

See workshop plan

ALL

12:30 – 1:10

Workshop Session 4 / network meetings

See workshop plan

ALL

1:10 – 2:00

Lunch

Reception Foyer

ALL

2:00 – 2:55

Keynote Speaker

Grace Auditorium

ALL

2:55 -3:00

Closing comments

Grace Auditorium

MB
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The Lion Alliance continues to
grow, with more schools
joining our Teaching School
Alliance.
We have successfully recruited a new
Head of Teaching School, Jane Buggins,
who will take up post in January 2019.
Jane is looking forward to joining
Finham Park School as an Assistant
Headteacher, with responsibility for leading The Lion Alliance.
The Lion Alliance offers a comprehensive
CPD programme, together with School to
School Support.
As part of our provision, we are delighted
to be working in partnership with
Warwick University to recruit the next
generation of teachers. Partnering with
Warwick means collaborating with a
university with a local and international
reputation for excellence in learning.
Warwick prepares its students to be
school-ready, and that comes from
providing high quality support to
students whether they’re at Warwick or
in our school. Their programme of
learning is rooted in innovation and
creativity, and its supportive team share
the belief that a good education is the
key to a successful life.
Find out more about Warwick:
https://warwick.ac.uk/fac/soc/cte/start-teaching/
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We are excited to be recruiting for
Schools Direct for next academic year.
The window for applicants is now
open.

We are recruiting for:


Primary

Secondary:


Biology



Chemistry



Physics



English



Maths



Art and Design



Computing



Geography



History



Physical Education



Modern Languages

We will be at Warwick University,
Centre for Education on Saturday 10th
November 2018
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The Lion Alliance hosted their first Open Day on 7th December.

We offered those interested a chance to observe lessons, meet colleagues
from schools across the Lion Alliance, and find out more about training
with us.

You can learn more about The Lion Alliance:
www.thelionalliance.co.uk/
Or email:
admin@thelionalliance.co.uk
Follow us on Twitter: @lion_alliance
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Come along to Warwick
Centre for Education on
Saturday 10th
November to find out
more about training
with The Lion Alliance
Register for this event:
Get Into Teaching
getintoteaching.education.gov.uk
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Cognitive Theory Load
In January this year, Dylan William tweeted
“I have come to the conclusion that Sweller’s Cognitive Load Theory [CLT] is the
single most important thing for teachers to know.”
CLT- The “single most important thing for teachers to know”?

So what is this important thing? Dan Williams (1) tells us “Cognitive Load Theory
(CLT)… posits that our working memory is only able to hold a small amount of information at any one time and that instructional methods should avoid overloading it
in order to maximise learning (Sweller, 1988).”
The linked article (2) in Dylan William’s tweet outlines how CLT was developed by
Sweller, and describes how his ideas were met with some hostility at first: “It was
the worst possible time to be publishing papers calling into question the efficacy of
using problem solving as a learning device… The research on worked examples was
treated either with hostility or more commonly, ignored.”
Sweller describes how his rather formidable partnership with Kirschner and Clark
was formed, and relates how their paper (3) from 2006 had an immediate (if rather
polarising) impact, with its (perhaps rather provocative) title: Why Minimal Guidance During Instruction Does Not Work: An Analysis of the Failure of Constructivist,
Discovery, Problem-Based, Experiential, and Inquiry-Based Teaching.
Whatever your opinion on Sweller and CLT, this is a fascinating read, both in terms
of the research itself, and the struggle to be heard in an unreceptive environment.
Now “technically” retired, Sweller doesn’t pull any punches, concluding: “I have at
times, advanced suggestions that many felt were outrageous. Some of those suggestions now seem to be considered self-evident by many in the field. How did I change
people’s views? I
do not think I did. Rather, people retired or died to be replaced by younger people
who did not have to carry the burden of their own long history.”
References
(1) https://furtheredagogy.wordpress.com/2017/05/20/cognitive-load-theory/
(2) http://edrev.asu.edu/index.php/ER/article/download/2025/545
(3) http://www.cogtech.usc.edu/publications/kirschner_Sweller_Clark.pdf

14

Working Memory
CLT centres around the impact that teaching strategies have on Working
Memory (WM), summarised in the Scientific American (4): “Many suggest
that working memory can store a limited number of “items” or “chunks” of
information… Research has shown that the number of bits that can be held
in memory can depend on the type of item—flavors of ice cream on offer
versus digits of pi… An alternative theory suggests working memory acts as
a continuous resource that’s shared across all remembered information.
Depending on your goals, different parts of the remembered information can
receive different amounts of resource… A different theoretical approach
instead argues that the capacity limit arises because different items will
interfere with each other in memory… And of course memories decay over
time, though rehearsing the information that’s in working memory seems to
mitigate that process.”
Willingham (5) talks about flexible and inflexible knowledge and argues that
often when we think students are simply learning things “by rote” it is
deeper than that “I would argue that most of the time when we are
concerned that our students have acquired rote knowledge, they have not.
They have actually acquired inflexible knowledge… Flexible knowledge is of
course a desirable goal, but it is not an easily achieved one. When encountering new material, the human mind appears to be biased towards learning
the surface features of problems, not toward grasping the deep structure
that is necessary to achieve flexible knowledge.”
Sweller’s book (6) from 2011 gives a detailed and thorough account of CLT,
and it has been beautifully summarised by Oliver Cavaglioni (7) to give a
useful overview of the theory within it including:
The distinction between primary and secondary knowledge
Experts and memory- the role of memory, rather than game strategy, in
becoming a Chess master, and the implications for novices, who need to
use thinking skills, in contrast to experts, who can rely on knowledge.
Acquiring information, and how much of the secondary knowledge we store
in long term memory is “borrowed”. This process is favourable when it
links to knowledge that is already there.
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Working memory has limited capacity and duration, and novices will need
to use WM to process new information. We need to help them to access
necessary knowledge from long term memory, and give them the cues
that can help this process.
Intrinsic and extraneous cognitive load – the idea that we can only use WM
to process ideas at first, but if we can link them to other elements and
form schema, it imposes less load on WM.

It also summarises further theories and effects that link into the practical
strategies below.
Examples of strategies
Direct Instruction
Clark et al. (8) argue that “while experts often thrive without much guidance, nearly everyone else thrives when provided with full, explicit instructional guidance (and should not be asked to discover any essential content
or skills).”
Rosenshine cautions (9) that we must be sure what we mean when we talk
about direct, or explicit, instruction, and gives a number of meanings and
approaches to help students learn effectively.

Dual Coding
This is not about drawing! The Effortful Educator is very keen to point this
out because “I am the antithesis of creative… Today, after living 33 years on
this planet, I still am unable to write on my board in a manner allowing all
students comprehension. My 5 year old son, Eli, has mastered the art of
drawing people, rockets, and dinosaurs; I’d settle for being able to draw a
really cool stick person.” (10)
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Pritesh Raichura (11) gives examples of how he has used Dual Coding in
Science, and offers these guiding principles:
1.

Keep the diagram very simple, focussing only the elements
important to the explanation. This avoids distractions that result in
cognitive overload.

2.

Avoid sacrificing accuracy for clarity where relevant.

3.

Text/verbal information must complement the image.

4.

Ask yourself if an image is necessary.

5.

Ask questions throughout to check for understanding.

Worked Examples
Dan Williams (1) explains why worked examples should be used: “There
are a wealth of studies that have shown the positive impact of using
worked examples to enhance learning (Chandler and Sweller, 1991).
According to Clark, Nguyen and Sweller (2006, p.190), ‘a worked
example is a step-by-step demonstration of how to perform a task or
how to solve a problem’. These steps provide learners with direction and
support to create mental models of how to tackle a problem/task, or
what ‘good’ looks like. Discovery or problem-based learning on the
other hand can be burdensome to working memory due to learners
having insufficient prior knowledge to draw upon to support their
learning.”
Ben Rogers writes about how he uses worked examples in Physics (12)
and you can build on this idea by using strategies such as “fading” (6).

Cognitive Load and Practical Science
There has been some discussion recently about practical science, and
how this can most effectively support learning. A series of blog posts by
Dodiscimus (13) looked at the value of practical work in Science, and in
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the final post, he concludes “As science teachers, we need to be careful not
to think that children see practical work the way we do, but if we ever lose
the joy then it’s time to do something else.”
People have also examined how we can help students to learn from
practicals in Science by reducing “the dangers of overloading practical
lessons with too much for learners to take on”. David Paterson (14) gives an
example of how learning can be broken down to better support
understanding from practical work.
Questions to consider:
Which activities in Science place the greatest load on Working Memory?
How can we reduce this?
Which of the strategies listed above would be worth considering? How
and where might you use them?
How does practical work fit into all this?
References
(4) https://www.scientificamerican.com/article/working-memory-how-you-keepthings-ldquo-in-mind-rdquo-over-the-short-term/
(5) https://www.aft.org/periodical/american-educator/winter-2002/ask-cognitivescientist
(6) http://www.springer.com/gb/book/9781441981257
(7) https://teachinghow2s.com/docs/CLT_chapter_summaries.pdf
(8) http://www.aft.org/sites/default/files/periodicals/Clark.pdf
(9) http://www.centerii.org/search/Resources/FiveDirectInstruct.pdf
(10) https://theeffortfuleducator.com/2017/02/07/dual-coding-in-the-classroom/
(11) https://bunsenblue.wordpress.com/2017/05/13/dual-coding-in-science/
(12) https://readingforlearning.org/2017/04/29/using-worked-examples-to-reducecognitive-load-in-physics/

(13) https://dodiscimus.wordpress.com/2017/02/16/practical-the-fallacy-ofinduction/
(14) http://www.ocr.org.uk/qualifications/by-subject/science/science-news/
practical-work-and-cognitive-load/
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School Improvement Leader
Thank you to everyone who has contributed to the latest editions of
World Class News and World Class Education. It’s great seeing all the
amazing learning opportunities the children have. This term I
continue to work with colleagues across all the schools in the Finham
Park Multi Academy Trust. There were some exciting opportunities for
this term, including our Lion Alliance Teachmeet, as well as a new Frog
platform. I’ve also been helping to set up the Lion Alliance, working with
Warwick University, the DFE and partnership schools.
If you have any questions regarding Teaching and Learning; CPD;
Co-construction, The Lion Alliance, or anything else then please do get in
touch!
b.pettman@finhampark.co.uk
Bernadette Pettman
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Lyng Hall

PiXL

Lyng Hall have continued their work with PiXL (Partners in Excellence) to
develop students’ understanding and learning.
PiXL is about using simple strategies to retain knowledge—a key concept at
Lyng Hal, where synthesising key concepts is vital. The PiXL ‘ITs’ are very useful at capturing that knowledge in a way that helps students remember. Each
department has been working to develop PiXL strategies in their lessons .

Science (J Keller)
One of the fundamental elements of teaching using Cognitive Load Theory is
having an acute awareness of Powerful Knowledge: The pieces of knowledge
that are fundamental to an understanding of a subject.
Teachers need to know what are these essential chunks of knowledge are,
the pathways to connect these pieces of knowledge together to enable
students to store, retrieve and make connections between to achieve
mastery (i.e. 80% proficiency to achieve high enough level of storing this
knowledge and retrieving it).
In some schools they use
Knowledge Organisers to
summarise this Powerful
Knowledge, some are
called Knowledge Mats.
Lesson plans are based
on how to effectively
help students access,
understand and rehearse
the knowledge of all the
topics to achieve
mastery.
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English (David Smith)
David has been focusing on:

1.

Developing vocabulary

2.

Recall of core knowledge

3.

Being critical assessors of own work

5 A Day
1. What type of question is used for effect and doesn’t really need an
answer?
2. Name three charities in England.
3. The death penalty is barbaric, uncivilised and has no place in modern
society—What skill is here?
4. How many marks do you get for Q5s on both papers. How is that mark
split?
5. Are you clear on what you got for the mock exam?
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English (L Hagan)
Lisa has been focusing on:
Developing the level of vocabulary
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English (A Harvey)

24

Geography (J Burton)

25

Maths (J Lomax)

Maths (J Clarke)

26

RE (H Punni)

Celebrating student success is also a vital part of the PiXL journey. Not only is
it a source of encouragement for them, but it additionally provides an amazing resource for students to refer to for revision. The English corridor at Lyng
Hall highlights specific skills that are being advanced with accompanying
work.
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Liz Allton
Assistant Headteacher
I’m Liz Allton and I joined Finham Park 2 in September 2017 as
Assistant Headteacher responsible for Teaching, Learning and
Assessment, Outcomes and Curriculum. I was absolutely delighted to join the
FP2 team and the MAT with the highlight of the year being able to contribute
to FP2’s successful Ofsted when they visited back in June.
I began my teaching career in 2003 and Finham Park 2 is the third school that
I have worked. I have been extremely lucky that over the years I have
experienced three very different schools, but loved working in all of them.
My previous jobs have included both curriculum and pastoral roles, before
becoming an Assistant Principal with a range of responsibilities including T&L
and looking after NQTs across a MAT. At the centre of everything I have done
has been the enjoyment of working with young people and hopefully making
a positive difference to them becoming the best they can be.
I first got to know of Finham Park School and some of their staff when I
joined twitter in 2012 and then attended a TeachMeet at FPS.
It was great to collaborate with a range of other schools on T&L, Student
Digital Leaders and D&T, but particularly as I started my journey in 2012 as a
school leader it was wonderful to connect with others in a similar or more
experienced position.
As an Assistant Principal I organised TeachMeet Solihull for 4 years, which
was extremely successful bringing around 150 teachers together from over
20 different schools around the West Midlands each year. The highlight being
a strong representation from the Finham Park leadership team one year who
all came and presented. I really enjoyed attending Lyng Hall’s TeachMeet in
July and am really looking forward to hosting one at Finham Park 2.

My responsibilities this year are T,L&A/CPD and Outcomes. I am also the PiXL
Raising Standards Leader, which I am excited about embedding various PiXL
strategies at FP2 to help us develop our character and culture as well as ensure a positive set of results in our first summer of GCSEs in 2020.
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I am passionate still about my subject which is Design
and Technology, specialising in Graphics and Product
Design, but over the years having taught all aspects of
D&T as well as Art. I still love learning myself and developing new skills related to D&T.

This term I am excited to be working on a project with my Year 9 GCSE class
that will involve schools, museums and designers working together as part
of the V&A’s DesignLab project to encourage more students into creative
industries. I am also working with Pete Maquire at Finham Park School on an
‘Enthuse’ two year project which will benefit all schools in the MAT where
we are looking at encouraging more girls into STEM through links with industry, Drone design and flying competitions, Robotics and other systems
and control projects within the D&T curriculum.

I can’t recommend Twitter enough as a place to gain ideas, inspiration and
links to lots of lovely Edutwitter folk. Also through it I have attended many
‘grass roots’ TeachMeet, Conferences and Unconferences including some of
the #ResearchEd and #WomenEd National and Regional events.

It has been great to meet various colleagues across the MAT over this last
year and I look forward to meeting and working with many more. If you
would like to come and see what we are doing at FP2 please do get in touch
or if you just fancy a chat and to share some ideas on anything I have mentioned above please feel free to email or tweet:

L.allton@finhampark2.co.uk
@lizsaddler (Allton is my surname… Saddler relates to my football team of
choice!)
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Mark. Plan. Teach. Repeat.

Responsive Teaching – what might you see?

Clear planning which specifies what students will know and be able to
do (incl. development of knowledge organisers, unit plans, focused
learning objectives).

Students know what success looks like and so experience mastery (incl.
embedded use of WAGOLLs, criteria, live modelling).

Lessons are sufficiently challenging so students are caused to think
deeply and engage in healthy struggle. Difficult tasks require
scaffolds.

Routine checks for student understanding through a range of questioning and responsive techniques (incl. exit tickets and hinge questions).

Teacher requires and monitor independent practice. Students engaged
in extensive, successful practice (incl. daily reviews, retrieval practice, spaced practice and interleaving).

Students provided with clear feedback which students ACT UPON (incl.
comment only, checklists, target marking, standardised feedback,
examiner’s reports, marking codes).
Responsive Teaching, Harry Fletcher-Wood; Principles of instruction, B Rosenshine; Making
every lesson count, S Allison and A Tharby
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Mark. Plan. Teach. Repeat.
Do.
Guide student practice,
providing scaffolds.
Ensure students experience success.
Require and monitor
independent practice,
ensuring students
‘overlearn’ material.

Review.
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New.
Specify what students
will know and be able
to do.
Focus lessons on a single, academic purpose.
Show students what
success looks like
(provide models).

Assess student learning at the end of each
lesson and respond
accordingly in the
next.
Track student thinking
to adapt teaching during lessons.
Provide students with
clear feedback tailored to what they
need to improve, in a
sustainable way.

Responsive Teaching, Harry Fletcher-Wood; Principles of instruction, B Rosenshine; Making every lesson count, S Allison

Alex Ford

Rosenshine’s ‘Principles of Instruction’: Research based
strategies that all teachers should know.

Finham’s Teaching and Learning community groups (TaLk) for 2018/19 met
for the first time this half term. As last year, staff are based in faculties so as
to more easily allow pedagogical development and discussion. However,
they’re again headed up by two facilitators from outside of their subject
area. For example, we have Ms Boyce and Ms Dempster facilitating the
Humanities faculty and Mrs Buckley and Mrs Staton (two Modern Foreign
Language teachers overseeing Maths.

Our priority area this year is: Responsive Teaching. As in the past, staff are
asked to choose a particular area of interest under our headings of New. Do.
Review. and then embark on a classroom based research project. Staff all
completed personal action plans in this first session, outlining their
intentions and planning a peer observation.
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Groups got off to a brilliant start, many spending time getting to know one
another. Ms Oldfield and Ms Chester for example, asked their faculty to take
part in a trust exercise in the gym. The Humanities faculty sparked discussion
by playing Two Truths and a Lie. Who knew that Ms Kendall was once
arrested in Poland! Many groups were also enjoying a selection of sweet
treats.

Once groups had completed their ice-breaker and facilitators had reminded
staff of the expectations, etc. all staff read Rosenshine’s seminal paper:
Principles of Instruction. Not only is this a wonderful first step in our mission
to embed academic research into each
workshop, but staff also found it refreshingly
“common sense”.
Our own New. Do. Review. principles of
Responsive Teaching at Finham draw heavily on
Rosenshine’s paper and the Maths department,
in particular took great joy in debating point 7
with regards to how we balance the need for
students to “experience success” alongside
“healthy struggle”.
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The English department meanwhile were engaged in a lively discussion
about their growing collection of knowledge organisers. Sonya also shared
her innovative use of ‘lolly sticks’ to develop questioning in her lessons.

For this first time this
year, we also have a
Middle Leader’s TaLK
group which Lucy very
kindly facilitated this
time. Middle leaders
found the time to discuss the unique challenges they face in their roles really worthwhile.
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Hopefully groups will now channel the fantastic energy and enthusiasm
we saw in this first meetings into their own research areas. I can’t wait to
see what they bring to our next TaLk meeting at the end of November!

Want to know more?
Fletcher-Wood, Harry Responsive Teaching (2018) Routledge
Wiliam, D. Embedded Formative Assessment (2011) Solution Tree
Press.
Barak Rosenshine Principles of Instruction: Research-Based Strategies That All Teachers Should Know. American Educator Vol. 36, No.
1, Spring 2012, AFT, Strategies 3 and 6.
Nuthall, G Understanding how students learn and remember what
they learn in Hidden Lives of Learners (2007) NZCER Press.
Lemov, D Teach Like a Champion 2.0 (2015) Jossey Bass Technique
33: Cold Call
Alex Ford
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Deliberate Practice
Deliberate Practice
“Practice isn’t the thing you do when you are good. It is the
thing you do that makes you good.” Malcolm Gladwell
What is Deliberate Practice?
There have been many books published about the importance of practice
to help to become an expert. There have been many examples shared, but
particularly in Sport and Music. Gladwell has been quoted as saying that
you need to do 10 000 hours of deliberate practice to become an expert in
his book ‘Outliers – The Story of Success’. Actually research shows that the

exact number of hours should not be the focus, the key thing to take from
this is the quality of the practice. The act of deliberate practice not just
practice, but a cycle of feedback – practice – perform and then back to
feedback until you perfect it. If an athlete has practiced a technique for
many hours, but his/her technique is incorrect, without feedback the athlete will just get better at doing it wrong. For Deliberate Practice to do
make students improve at whatever the desired knowledge or skill is they
need feedback on what to do and then practice and perform again, get
more feedback and practice again until they are an expert at it.
Why did we want to introduce Deliberate Practice?
We wanted to develop teaching and learning further to help students im-

prove, particularly considering the increased knowledge and skills needed
in the new GCSEs. We decided to combine it with a push on eradicating
low level disruption in Year 8 lessons. We had heard from other schools
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who were using it and having success with it and we wanted to see if it
would work in our context to improve student learning behaviours.
What did we do?
We decided to focus on two of our four Year 8 groups and ask all staff who
taught the two groups to trial Deliberate Practice for 15 minutes. We went
through what was expected with staff and supported colleagues to think
how it would work for them. We explored a range of activities that could
take place during DP, but with the consistency that students must be in
silence and the teacher must be using the time to support students by giving
feedback or live marking.

Deliberate Practice at Finham Park 2:


Deliberate practice must be near the start of the lesson – preferably
after the Do Now Task (Bell Work)



Deliberate practice does not have to be writing – could be completing
practical work ie a Science demo or Serving technique used in badminton in PE.



The teacher should be supporting students by giving further feedback
on how to improve. This can include live marking.



Students should be in silence for the 15 minutes so they are fully
focussed on their own practice.

37

To launch DP to FP2 I held an assembly for the two classes involved and
explained the benefits for them and what our expectations were. I used
Connor McGregor as my hook as he says he doesn’t believe in talent –
success comes from hard work and that to become great at something
you have to train and what he describes is Deliberate Practice.

The summer term was busy with exams, assessments and trips, but we
were still able to have a good run of weeks where nearly all lessons for
these two groups had some silent deliberate practice. Feedback from staff
involved was overall very positive with subjects reporting that they had
seen improvements with some pupils in both the quality and quantity of
work produced. The silent work near the beginning of lessons was helping
with behaviour for learning and the focus on practice following advice and
guidance was helping students to improve their work.
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What are we doing with Deliberate Practice now?
We have rolled out DP to all Year 9 lessons/groups for this term and we will
continue to look at how this works across all subjects. We hope to share the
positives to inspire all teaching staff including our new colleagues this year
who weren’t part of the original trial. We will dedicate some more CPD and
Department meeting time to developing the Deliberate Practice T&L
activities that are completed in lessons. One of our TaLK groups has a focus
on Deliberate Practice and so a team of staff will be conducting more
detailed action research to share with all colleagues.

If you would like to discuss Deliberate Practice further please feel free to get
in touch, Liz Allton (Assistant Headteacher FP2) l.allton@finhampark2.co.uk

Liz Allton
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Staff CPD Library at Finham Park 2
The library has been growing during this term with a range of new books
added for staff to borrow.
As well as a number of copies of Harry Fletcher-Wood’s ‘Responsive
Teaching’ (which were all borrowed as soon as they were added) we have
added books on a range of topics from T&L pedagogy to Behaviour
Management, Wellbeing, Curriculum, Leadership and Research/Theories
behind how students learn.
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We are interested in any recommendations for our next order…

Liz Allton

41

Feedback, Assessment and Tracking in Art
It is always wonderful to see the brilliant work produced by Finham Park 2
students in Art.
The photos show some examples of Year 10 sketchbook work, feedback is
via post it notes that are then places on a page in the book once completed
and the assessment/tracking booklets shown are used in KS4 to collate
progress and attainment information in one place for Y9-11.
“Teachers use lesson time productively to develop pupils’ skills and
knowledge. For example, in a year 8 art lesson pupils of all abilities
produced work of exceptional quality.” Ofsted June 2018
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Liz Allton
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FROG

Finham Park MAT Frog Connect and Frog Appraisal platforms are two new
systems which colleagues from across the Finham Park MAT are using. We
have created 3 areas for colleagues which will allow them access to everything they need: Co construction; Teaching and Learning; and CPD.
Co construction is the work we do across the MAT. This includes a wide
variety of work such as: FPMAT Student Leadership; moderation, standardisation and curriculum planning from primary through to secondary; using
primary
and
secondary
expertise to
develop
world class
learning
experiences
in subject
areas; GCSE masterclasses; and extra curricular opportunities. Colleagues
will be able to upload resources for sharing using this portal.

The Teaching and Learning button
provides a platform from which to
share best practice. Colleagues will be
able to upload and access a range of
resources linked to Teaching and
Learning and action research. This will
be particularly useful for developing
Responsive Teaching, our 3 year Teaching and Learning focus.
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The CPD button provides
access to FPMAT Training
Days; resources; the
Appraisal system; and our
Teaching School Alliance,
The Lion Alliance.
The new Frog Appraisal
site allows colleagues to
access their appraisal,
moving away from paper
based systems, as well as
enabling them to upload
their reflections and create a portfolio of their work.

The CPD booking system provides access to the comprehensive CPD
programme offered across the FPMAT.
Finham Park MAT have worked with Frog Education
to develop these two systems. The Appraisal
platform and CPD booking system are brand new
developments which were designed in partnership.
In June, Bernadette Pettman was a guest speaker
at the Frog Education Annual Conference in
London. She spoke about the development of the
two new Frog platforms and the work of FPMAT.
Frog and FPMAT are delighted that their work on
these new systems has been nominated for and is a
finalist for the BETT Awards 2019. Mark Bailie and
Bernadette Pettman will be representing FPMAT
with Frog Education at the Awards Ceremony on
23rd January in London.
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Curriculum and Planning
When we plan for our curriculum at Finham Primary
School we follow a 6 Week Learning Cycle.
ALL members of the school teaching and learning team get together to collaborate and ensure skills and talents are maximised during planning and
best practise is shared.
During the 6 weeks a series of focused sessions, quality assurance activities
and moderation activities take place to ensure that the teaching and learning is having the best possible impact on standards and progress and is consistently applied across the school.

52

53

54

55

56

57

58

59

Engaging with academic research
Finham’s Teaching and Learning community groups (TaLk) for
2018/19 met for the second time this term. So as to continue
work on their chosen element of Responsive Teaching, all
groups began the workshop by sharing the successes and failures of the
last few weeks.

Our Responsive Leadership group (being trialled for the first time this
year) kicked off their discussions by focusing on the creation and use of
knowledge organisers. Both Avneet and Matt were able to observe Lucy’s
Yr11s and so see this resources in action. In a similar vein, Mike then
showcased his PLCs (personal learning checklists) he’s trialling with Yr11,
commenting the student voice had been very positive so far. Matt continued the theme by sharing his FROG based resource packs for Yr11 which
include a wide range of exam questions. He also shared the fantastic idea
of students creating revision resources, such as cue cards, which are then
collated and passed directly on to parents so as to better support their
revision.
Then it was time for the new learning element of the workshop and for
the first time in our TaLK history, every member of staff was provided with
a small pack of academic articles and/or blogs related to their specific
Responsive Teaching project. Staff were gifted articles from a wide range
of current educational sources, most notably:
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Staff then engaged in reading, discussion and debate sparked by their
articles.

Following the new learning time, staff were then encouraged to spend
time ‘doing’ – creating a resource, planning a lesson, etc. Once complete,
staff ended the session by completing their personal action planning
documentation and arranging invaluable peer observations.

Hopefully staff will now be able to trial elements of the academic
research. I can’t wait to see what we have submitted for our Autumn
Term WOW Week (19th December).

Alex Ford
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Leadership roles in D&T lessons

Year 7 D&T student leaders in practical lessons has been a great way to
enable students to develop their leadership skills and help them reflect on
links to careers at the same time.

The four roles given out each lesson have different responsibilities including recognising great work by other students in the class. For example
they have to look for high quality, accurate practical work, safe working
practices and excellent effort and progress. Students have to justify their
choices, which are rewarded with stickers, and it is helping to develop understanding of the success criteria in the projects and also the subject
specific vocabulary and knowledge of materials, tools and processes
needed.

Liz Allton
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Find out more at: getintoteaching.education.gov.uk

Or contact: admin@thelionalliance.co.uk

Finham Primary

Finham Park 2

Headteacher: Richard Machin

Headteacher: Russell Plester

Address: Green Lane, Coventry, CV3 6EJ

Address: Torrington Avenue, Coventry, CV4
9WT

Tel: 024 7641 5425

Tel: 024 7771 0720

Website: http://finhamprimary.co.uk

Website: http://finhampark2.co.uk

Finham Park School

Lyng Hall

Headteacher: Chris Bishop

Headteacher: Paul Green

Address: Green Lane, Coventry, CV3 6EA

Address: Blackberry Lane, Coventry, CV2
3JS

Tel: 024 7641 8135

Tel: 024 7672 4960

Website: http://finhampark.co.uk

Website: http://www.lynghallschool.co.uk
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Finham Park Multi Academy Trust
World Class Education

Follow us on Twitter:
@FinhamMAT
Send any images /
news you would like
us to tweet to

B Pettman

Think you have a better caption? Have an article to share in the next
edition? Prizes for the best articles! Send your entries to:
b.pettman@finhampark.co.uk
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